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Abstract

This paper seeks to establish the extent to witiehMalawi Government has
contextualised the United Nations Convention on Rights of People with
Disabilities (UNCRPD) with regards to provisioniaformation for people with
disabilities, with a special focus on public unisigy libraries. The role of
academic libraries in students’ academic achieveamerannot be
overemphasized. The UNCRPD emphasises on leg&iuamdn rights for people
with disabilities. Malawi Government ratified theN@RPD in 2009, thereby
guaranteeing people with disabilities their fundauta® human rights, one of
which is access to information. By ratifying the CRP, Malawi recognizes that
it is a legal requirement to make information acikle to people with
disabilities. This requirement applies to all puhilnstitutions too. Thus by their
nature, public universities in Malawi are requiréal offer inclusive information
services for students with disabilities. Howevearshing through literature, it
is evident that people with disabilities are exéddn most information services.
This paper gives an overview of the UNCRPD and whatovides for people
with disabilities in terms of access to informatidy reviewing literature on
disability studies and disability related policissMalawi, the gap between the
UNCRPD framework and the actual practice is estddd and
recommendations on how to narrow the gap are drabw,referring to
international best practices. These recommendatiomsiide a bedrock for
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designing information services for people with Bifiies in all types of libraries
in Malawi that will ensure adherence to the UNCRRP&mework. The paper
focuses on information provision alone, leaving afler provisions outlined in
the UNCRPD whose pursuance may give differenttsesul

Key words: People with disabilities, United Nations Conventmm Rights for
People with Disabilities (UNCRPD), academic libresi

I ntroduction

Libraries, academic or otherwise, are integralhi® tommunities they serve.
Academic libraries contain information that aimdomplement the teaching,
learning and research activities of the parenitutgins. Kenyon (2009) posits
that the university library is a very important osfiory of scholarly information.
Academic libraries, owing to their function of colmmenting the academic
activities of the parent institution, must be asdale to all students as they seek
to achieve their academic goals. Throughout hislibraries have been known
for opening up to even the most disadvantagedareso

The American Library Association (ALA) (2001), thwrld’s oldest and largest
library association, stresses the need for libsatigecreate a non-discriminating
environment that promotes equal access to libraspurces to persons with
disabilities. Considering challenges faced by peapth disabilities in accessing
library services and facilities, the InternatioRateration of Library Associations
and Institutions (IFLA) developed a checklist fdirtgpes of libraries as a tool
for facilitating access to all types of librari@s;luding academic libraries (Irvall
& Nielsen, 2005). The checklist provides guidelif@sexterior library facilities,
interior facilities that will enable entry into thiérary for all people with
disabilities, library shelving and information foats and media that facilitate
information access to different categories of diggb UNESCO (1999)
emphasized that failure by academic libraries tivigle accessible information
to students with disabilities is equivalent to deipg them of higher education -
a fundamental right. The contribution of academibraries to student
achievement, including those with disabilities hbsen underscored by
Association of College and Research Libraries (ACR016:16), Thorpe et al.
(2016) and Bell (2008).

Statement of the problem

Malawi is a signatory to the United Nations Coni@mion the Rights of People
with Disabilities (UNCRPD). As per the obligatioast out in the convention,
Malawi Government is required to implement the @ntion by ensuring access
to all services and facilities by people with disties. Being publicly funded
institutions, libraries in public universities needimplement the UNCRPD by
ensuring that their services and facilities areeasible to students with
disabilities. However, little is known of how publiuniversities in Malawi
contextualize the CRPD in their information seryicevision.



Public university librariesin Malawi

There are four public universities in Malawi, nayeUniversity of Malawi
(UNIMA), Malawi University of Science and TechnolodMUST), Mzuzu
University and Lilongwe University of Agriculturend Natural Resources
(LUANAR) and Mzuzu University (MZUNI). University foMalawi comprises
of four constituent colleges, namely; Chancellofl€gre, College of Medicine,
Kamuzu College of Nursing and The Polytechnic. Ezfdhe colleges is serviced
by a library headed by a College Librarian. Thediles in the other three
universities are headed by a University Librarian.

Bunda campus, the largest campus of Lilongwe Usityeiof Agriculture and
Natural Resources, used to be a constituent coiegiNIMA until 2012 when
it was delinked and merged with the Natural Resesi@ollege (NRC) to form a
separate university. Mzuzu University was formetl997 by an act of parliament
and occupies what used to be Mzuzu Teachers TeplDollege. MUST is the
newest university having been opened in 2014.

University of Malawi College libraries make up thaeiversity of Malawi library
system. These libraries were coordinated by thedssity Librarian, a position
which was phased out in 2010. Since then the oolldiyaries operate in a
decentralized system, which has led to dispaiiti¢€T utilization and funding.

The libraries are funded through the parent institis, which poses a challenge
because in times of budget cuts, as the curremtiin facing public universities
in Malawi (Mambo, Meky, Tanaka, & Salmi, 2016; WbBank, 2010), libraries
are usually an easy target, forcing them to sotidpend on donations (A.
Chaputula & Boadi, 2010) and unable to maintairigggant and renew software
licenses (Eneya, 2008, p. 78).

Prevalence of disability in Malawi

The National Statistics Office in Malawi is respitahs for population census in
Malawi. Before independence census was conduct&8it, 1921, 1926, 1931
and 1945. The first post-independence census walicted in 1966. Subsequent
censuses followed in 1977, 1987, 1998 and 2008.2008 census was the first
to include information on people with disabilitiddSO 2010:3). According to
the 2008 census, 3.8% of the population is disabiitld 2.8% of the disabled
population being children (under the age of 18%ability prevalence was found
to be higher in males (2.5%) than females (2.2%) 41% of the disabled
population lives in rural areas and 2.5% in urb@as. Table 1 below shows the
disability prevalence by type in Malawi:



Table 1. Prevalence of disability by typein Malawi

Disability Type Percentac
Seeint 26.F
Hearing 16.£
Speakin 6.1
Walking 22.C

Othel 29

Source: National Statistical Office Disability Cess2010.

As shown in Table 1, the highest disability in Mailds visual impairment at
26.5%; followed by mobility at 22.0% and hearingoearment at 16.4%. Speech
impairment has the lowest occurrence at 6.1%. igerative therefore, that
these disabilities should be taken into accountnagianning for public services
and infrastructure such as library services.

Education for peoplewith disabilitiesin Malawi

Malawi is implementing inclusive education havinggred the Salamanca
Statement and Framework for Action on Special Ndgdiscation (UNESCO,
1994). Inclusive education is a system of educathitdren with disabilities in
mainstream classrooms together with their non-thsgeers (Chimwaza, 2015),
as opposed to special schools. This system ischéoleits ability to enhance
social skills in children with disabilities and neasing awareness to disability
issues among teachers and the other students witleabilities (Chilemba,
2013; Chimwaza, 2015). For inclusive educationgaiiccessful, regular schools
must be transformed in order to accommodate atllestis, whether disabled or
not. This transformation must continue to univésitwhere students with
disabilities are also taught in mainstream clagsooLibrary services and
facilities too must be transformed to ensure acbgsstudents with disabilities
owing to the critical role played by libraries imetacademic success of students
(Association of College and Research Libraries (ALR016; Thorpe et al.,
2016). It has been established that all studenis lfze same academic goals
regardless of disability According to ChimwazaX3}y) inclusive education has
its roots from the social model of disability, whiblames the unaccommodating
society for the exclusion of people with disabédi(Oliver, 1990). The social
model enforces equality of all students, whethesalled or not (Hernon &
Calvert, 2006). By viewing people with disabilitias victims of an oppressive
society (Hanley 2014:19), the social model demandmoval of barriers by
academic libraries in order to ease access tocgsnand facilities by students
with disabilities. Therefore, this paper adopts sleeial model of disability to
illuminate the extent to which academic librariesvMalawi have contextualized
the CRPD as regards to services and facilitiesstadents with disabilities.
According to Mambo, Meky, Tanaka, and Salmi, (2016¢ higher education
system in Malawi absorbs only a small fractionstlidents with disabilities that
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graduated from secondary school due to lack ofagtfucture, teaching and
learning materials and equipment appropriate fodests with disabilities.

The Government of Malawi has put in place a numifemterventions for
education of people with disabilities, i.e. The idaal Policy on Special Needs
Education (Malawi Government, 2007), National EdiacaSector Plan 2008-
2017 (Ministry of Education 2008), and National iPplon Equalisation of
Opportunities for Persons with Disabilities (Mimisbf Social Development and
People with Disabilities 2006). All these policiase linked to the national
constitution. The 2012 Disability Act prohibits afoym of discrimination against
people with disabilities in all sectors includindueation.

Although these policies exist, they emphasize moaréhe following sub-sectors
of education: Early Childhood Development, Prim&gucation, Secondary
Education, Non-formal Education (Research for Isisle Education in
International Cooperation 2014).

In addition, most of the research done in Malawitlba challenges faced by
learners with disabilities focuses on those edonatub sectors. Munthali, Tsoka,
Milner, and Mvula (2013) carried out a situatioadalysis of children with
disabilities in Malawi. The report focuses only ohildren with disabilities.
Research for Inclusive Education in Internationab@eration (2014) analysed
documents relating to disability issues in Mala#iom the analysis the sub-
sectors of education where barriers to learnerg wantified, higher education
is missing. The report mentions pre-school, primagcondary and non-formal
sector only. In addition to this, Lang (2008) uridek a disability audit for
Namibia, Swaziland, Malawi and Mozambique. In tapart there is no mention
of higher education. Norwegian Federation of Orgatidons of Disabled People
(2004), Chavuta, Itimu-Phiri, Chiwaya, Sikero, ahlthdiamao (2008) carried
out a situational analysis of mainstream educatystem for inclusion of learners
with special needs. This study focused on primahysls in the Shire Highlands
Education Division. This shows that disability iiglher education in Malawi is
underexploited and the magnitude of the challesgetents with disabilities face
in their pursuit of higher education are not exjgose

The Convention on the Rights of People with Disabilities

People’s rights are universally guaranteed by thiged Nations Declaration on
Human Rights (UNDHR) (United Nations, 1948). Howeitewas noted that

disabilities are not explicitly mentioned in thigalaration, neither are they
mentioned in the International Covenant on Civill &vlitical Rights (ICCPR)

and the Covenant on Economic, Social and Culturght® (CESCR), which

together with the UNDHR make up the Internationdl &f Rights (Schulze,

2009). This led to negative perception of disapiWhereby people with

disabilities were viewed as underserving of aniitsg



The CRPD was therefore introduced to ensure edghtsr of people with
disabilities. With special interest to this pajgeArticle 9 of the convention which
states:

To enable persons with disabilities to live indegmtly and participate
fully in all aspects of life, States Parties shake appropriate measures
to ensure to persons with disabilities accesspagaal basis with others,
to the physical environment, to transportation, information and
communications, including information and commutitas
technologies and systems, and to other facilitied services open or
provided to the public, both in urban and in raadas. These measures,
which shall include the identification and elimiizat of obstacles and
barriers to accessibility, shall apply to, intdaal

(a) Buildings, roads, transportation and other ard@and outdoor
facilities, including schools, housing, medicalifiies and workplaces;

(b) Information, communications and electronic gy and emergency
services. (United Nations, 2006, p. 9).

This article gives prominence to accessibility agrarequisite to various
provisions and ensuring equality as full and e@ueakss to the enjoyment of all
human rights. According to Schulze (2009), perecgjvhuman rights in the
accessibility lens offers an opportunity to remaildarriers that impede full and
effective enjoyment of human rights by people witisabilities. It is
disheartening to learning that students with gigabilities only access less than
5% of what is available to their fellow sightedlealgues. The situation is worse
in developing countries like Malawi where the fiantis as low as less than 1%
(Electronic Information for Libraries (EIFL), 2017Article 29 0Of the CRPD is
very critical to libraries as it provides a toolitientify obstacles faced by people
with disabilities in accessing information, bearingnind that information is a
human right. Furthermore, Article 21 of the CRPDQjuiees state parties to
provide information in appropriate formats for pkowith disabilities to ensure
equal access.

Thus, the CRPD recognizes the inherent dignityeafgbe with disabilities and it
serves as a key to unlock numerous social concegieh increase
marginalization of people with disabilities and iediment of their rights. Public
university libraries have an obligation to grantess to their facilities and
services to people with disabilities as stipuldigdhe above mentioned article.

Another international instrument that promotesrtgbt to access to information
for people with disabilities is the Marrakesh Tye@itewis, 2013). According to
Electronic Information for Libraries (EIFL) (EIFL2016), the Treaty is a
remarkable progress to information access for @imdivisually impaired people.
For countries that have ratified the treaty, itegiVibraries the right to transcribe
printed works into alternate formats such as leaithd audio whose copies can
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also be shared across borders. Ocholla (2006) tl@esome sections of society,
which includes people with disabilities, are segted in information provision

despite libraries being historically inclusive ssi@s. Ocholla attributes this to
lack of skills by library personnel and lack of wasces for libraries to provide
such services.

The Malawi government acknowledges the challengesuntered by people
with disabilities as stated in government policycaments. For instance, the
National Education Sector Plan (NESP) (GovernmdnMalawi, 2008), the
country’s national framework for education, acknesges the challenge of low
enrolment of students with disabilities in highedueation and devises
mechanisms of mitigating against this challengesiori 2020 (Government of
Malawi, 1998), the long term national developmeatrfework, has a strategic
aim of formulating a comprehensible national potitgt would explicitly address
issues regarding people with disabilities.

Malawi is also a signatory to the Salamanca Stateéared Framework for Action
on Special Needs Education, demonstrating its comemt to education of
children with disabilities.

In terms of legal framework, the Education Act [mimciple education legislation
in Malawi. However, Chilemba (2013) noted that #e does not make any
reference to education of people with disabilibegnclusive education.

Following the ratification of the UNCRPD in 200%et Malawi government
passed the Disability Act (DA) (Government of Mala012) in 2012 in order
to domesticate the UNCRPD. The Disability Act catspgovernment “to make
provision for the equalization of opportunities fpersons with disabilities
through the promotion and protection of their rgghfThe 2012 Disability Act
replaced the Handicapped Persons Act (Governmelatdwi, 1971). Unlike
the Handicapped Persons Act, The Disability Actetamuch emphasis on social
and environmental barriers reflecting the sociatiel@f disability (Oliver, 1990)
which is an underpinning theory for the UNCRPD. Fstance, in Section 8 of
the Disability Act, government commits to ensurenogal of barriers in the
physical environment, transportation, informationdacommunications for
accessibility by people with disabilities.

To achieve this, government commits to develop,lipale and monitor the
implementation of universal standards and guidslif@ accessibility of all
public facilities and services (Government of Mala®012). Furthermore,
segregation or denial of services or benefits topfge with disabilities is
prohibited in section 24 of the Disability Act.

Nevertheless, Chilemba's (2013) analysis of thalidisy Act shows that it is not
in synch with the CRPD. Section 10 (b) of the Attes that ..."taking into
consideration the special requirements of persoith wdisabilities in the
formulation of educational policies and programniesiuding the provision of
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assistive devices, teaching aids and learning stippsistants.” Chilemba noted
that this list could be limiting, making the Actsaiout on the CRPD'’s provisions
on education and obligations of state parties.

Secondly, Chilemba noted that although the Actrasfithe concept of reasonable
accommodation in Section 2, there is no furtherlivagion of the concept on
people with disabilities. There is no mention a ttoncept even in Sections 10
and 11 where non-discrimination in education isomemended. This leaves
people with disabilities with no legal basis toiiantitiement to the provision
of reasonable accommodation, which is an elementhef right to non-
discrimination.

Chilemba stated that this is incongruent to the BRRd recommends that the
DA should be reviewed to amend sections on edutatiampose reasonable
accommodation. It is very important that natiorajislation and policies should
concretise the framework of rights and obligatiésrsactors in the country. As
stated by Emong and Eron (2016), reasonable accdatioa is critical to
achieving substantive equality for people with Hibtes as stipulated by the
CRPD. It is also noteworthy that the standards @udelines referred to in
section 8 (a) have not been developed to date. latie of standards and
guidelines is reflected in the haphazard servioipion in institutions without
any standard of access (Chaputula & Mapulanga,)2017

Library servicesfor studentswith disabilitiesin higher education in M alawi

The few studies that tackle disability in higheueation in Malawi show serious
marginalization of students with disabilities (Maondt al., 2016; United Nations
Educational Scientific and Cultural OrganisatioWNESCO), 1988, 1999). There
are no reliable statistics for students with diktds enrolled in Malawi’s public
universities (Mambo et al., 2016). This can bealaited to the higher emphasis
for education of children with disabilities in pramy and secondary levels than
tertiary levels (Braathen & Loeb, 2011). Enrolmehstudents with disabilities
in higher education in Malawi remains very low asmpared to the total
population of people with disabilities (Mambo et @D16). Being such a minority
group, students with disabilities in Malawi’s publiniversities are vulnerable to
numerous inequalities as their needs are likelpecoverlooked. A study by
Chaputula and Mapulanga (2017) on library servmresision for people with
disabilities in colleges and universities in Malawivealed that some libraries
have never considered services for people withbiisas because they do not
anticipate any such users in their libraries. Assult there was serious lack .of
information resources for people with disabilities addition to inaccessible
library infrastructure. This lack of services anelsources compounds the
educational disadvantages suffered by people wghbdities (Amstrong &
Barton, 1999).



Mambo et al. (2016) observes that inaccessibtaritfacilities and services are
among the factors that keep students with disesl@way from universities in
Malawi.

Another study by Kamchedzera (2017) on the respohGaristian organizations
to the needs of people with disabilities, studemith disabilities lamented the
lack of library resources in appropriate format tbeir use as one of the
challenges they encounter.

Libraries find themselves squeezed between a radkaahard place as they
operate under minimal budgets (Chaputula & Boadi,(02 Mapulanga, 2012;
World Bank, 2010), while at the same time they mustvide high quality
services for all users.

The National Council for Higher Education (NCHE),bady responsible for
accreditation of higher education institutions inalkvi, set the following
minimum standards for academic libraries (Natio@duncil for Higher
Education, 2015):

i.  All buildings shall provide for special needs asces

il. Design and construction shall accommodate univexsadss

iii. Entrance doors and corridors shall allow for tugnai a wheel
chair

iv.  Toilets should have special facilities for wheehicd and their
doors open outside

v. Library and learning resource centre shall havdlitias that
guarantee means to access library resources blgahers,
including materials suitable for people with spenieds

(National Council for Higher Education, 2015, p).23

As it may be observed, NCHE's requirements arextwhustive and can be limiting as
compared to the accessibility obligations outlimethe CRPD. However, it gives a starting
point for academic libraries in Malawi to starbl#ting about accessibility issues. Standard
(v) above empowers librarians to source accessipient for students with disabilities.
This is in cognizance with the Marrakesh Treagwis, 2013), a World Intellectual
Property Organisation (WIPQ) initiative to increasailability of information resources for
people with disabilities in developing countried)eve only less than 1% of globally
published content is available in alternative far(&FL, 2017). However, librarians in
Malawi will have an uphill task in implementing tRPD’s accessibility requirements
due to the newly adopted copyright law which htsedioiced commercial availability test,
which requires ascertaining the commercial avéiialtiefore creating an alternative
format copy (EIFL, AfLIA, & IFLA, 2017). This hasden condemned by organisations
such as Electronic Information for Libraries (EIFBfrican Library and Information
Associations and Institutions (AfLIA) and Interosial Federation of Library Associations
and Institutions (IFLA) as it contradicts the aifrttee Marrakesh Treaty which Malawi
herself signed in July 2017 (EIFL et al., 2017).
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IFLA checklist for library services for people witlisabilities (Irvall & Nielsen,
2005) is a good guide for all types of librariesriwide, including academic
libraries, in their endeavor to provide servicasstudents with disabilities.

Browsing through the library websites of the foublic universities under study,
it is evident that disability issues are not givaaoch thought as there are no
accessibility and service statements. Hernon (RG@étes that apart from
illuminating significant services offered to stutkewith disabilities, accessibility
statements also indicate the library’s commitmergervice for such students.

Furthermore, going through the strategic planshef four public universities,
only Chancellor College (Chancellor College, 20&4¥ the Polytechnic (The
Polytechnic, 2016), both constituent colleges af thniversity of Malawi
(UNIMA), included services for students with didétas in their strategic plan.
The word ‘disability’ is conspicuously missing imet strategic plans of Lilongwe
University of Agriculture and Natural Resources lg¢hgwe University of
Agriculture and Natural Resources, 2012), Colle§eMedicine (College of
Medicine, 2010), a constituent college of UNIMA dalMzuzu University. The
lack of awareness of disability issues as obsebyetlVazakili, Chataika, Mji,
Dube, and MacLachlan's (2011) study on the sao@usion of people with
disabilities in poverty reduction policies and mstents in Malawi and Uganda
revealed a general lack of awareness of disabg8gyes among civil society
organisations and government. The same can bleuiétd to the non-coverage of
disability in strategic plans for some of the umsites. Failure to consider
disability at the planning stage results in theatiom of a hostile and
unaccommodating environment for students with diisigls (Amstrong &
Barton, 1999). A study by Majinge and Stilwell (2)1found that although
libraries in Tanzania served people with disaldifi there were no policies
addressing such services. Mostert (2001) empha#iizesole of policies in in
coordinating acquisition, organization and dissettim of information.
Mostert’s study revealed that information policeed not exist in most African
institutions. Seyama (2014) concurs with Mosteat policies are vital to ensure
recognition of people with disabilities as potehtend valued users of
information; and their absence impedes library iserprovision. This concurs
with Strnadové, Hajkova, and Kwnova's (2015) assertion that institutional
barriers are more disabling and segregating falestis with disabilities than their
disability.

Rugara, Ndinde, and Kadodo's (2016) study on kbsarvices and disability at
tertiary and university libraries in Masvingo UrbenZimbabwe, revealed that
access to library stock in some libraries was thhoa flight of stairs, without a
provision for an elevator for students with molilproblems; there was no
software available for use by people with printth$ities; and neither signs nor
sign language interpreter was available for thoséh \wpeech and hearing
impairment (Rugara, Ndinde & Kadodo, 2016, p.198he findings are similar

to those by Todaro (2005) in his study on libragrveces for people with
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disabilities in Argentina. In their study on inslan of students with disabilities
in University of Mauritius, Pudaruth et al. (2037,11) note that there is more
awareness of laws on social justice and higheraducthan enhanced support
and inclusion of students with disabilities inHég education. In South Africa,
despite the government putting in place legal aplity frameworks to ensure
participation of students in higher education, d@shbeen found that higher
education environment still poses a number of ehgks for students with
disabilities (Foundation of Tertiary Institutionktbe Northern Metropolis, 2011;
Matshedisho, 2007; O. Mutanga, 2017; Oliver Muta&gsValker, 2017). In
these studies, library infrastructure and serviéesture highly in posing
accessibility challenges to students with disabgit Seyama (2014) warns that
availability of library services for students witfisabilities is not enough,
accessibility is the key issue. This is demonstrdty Phukubje and Ngoepe's
(2016) study which revealed that students with ligiees faced challenges
accessing information despite the library at Ursitgrof Limpopo being built in
conformance to the IFLA guidelines (Irvall & Nietse2005). Students with
disabilities cited challenges such as shortagere$guibed texts in accessible
formats, unavailability of disability services ldian after working hours,
inaccessible online catalog and lack of assisterads. These challenges are
also reflected in Chaputula and Mapulanga's (281i)y which revealed acute
shortage of library services for people with ditaes in Malawi.

Countries in the west such as United States antktJiflingdom have registered
remarkable progress in library service deliverpeople with disabilities.

Conclusion

The UNCRPD gives a beacon of hope for people wihhidlities in their pursuit
of higher education. Malawi government has movedstep forward in
domesticating the UNCRPD by enacting the Disabilitgt. However,
contextualization of the UNCRPD is yet to be achikin as far as accessibility
of academic library facilities and services is camed. The standards and
guidelines stated in the Disability Act must beuativzed and enforced.

Librarians are duty bound to give a serious thotgltcessibility of their library
facilities and services. The minimum standards tkidin by NCHE are a good
starting point in introducing services for studenish disabilities. Academic
libraries services must extend to the whole stugemtulace as denying such
services to a section of the student populationstedes to denying them their
right to education (United Nations Educational 8&tfe and Cultural
Organisation (UNESCO), 1988).

12



References

Amstrong, F., & Barton, L. (Eds.). (199®isability, Human Rights and
Education Buckingham: Open University.

Association of College and Research Libraries (ACR2016).Documented
library contributions to student learning and susseBuilding evidence
with team-based assessment in action gro(fpsBrown & K. J.
Malenfant, Eds.). Chicago: Association of Collegd Research Libraries.
Retrieved from
http://www.ala.org/acrl/sites/ala.org.acrl/filesitent/issues/value/contrib
utions_y2.pdf

Bell, S. J. (2008). Keeping them enrolled: How agait libraries contribute to
student retentiorLibrary Issues29(1), 1-4. Retrieved from
http://www.libraryissues.com/sub/PDF2901Sep2008.pdf

Braathen, S. H., & Loeb, M. E. (2011). No disabjedhere: How education
affects disability and poverty in Malawi. In A. Hide & B. Ingstad
(Eds.),Disability and poverty: A global challendpp. 71-91). Bristol,
UK: Policy Press.

Chancellor College. (2014). Strategic plan for Gigdlor College: 2014-2018.
Zomba, Malawi: Chancellor College. Retrieved frommwcc.ac.mw

Chaputula, A., & Boadi, B. Y. (2010). Funding fallection development
activities at Chancellor College Library, Univeysitf Malawi. Collection
Building, 29(4), 142-147. https://doi.org/10.1108/0160495108874

Chaputula, A. H., & Mapulanga, P. (2017). Provistdribrary services to
people with disabilities in MalawSouth African Journal of Libraries and
Information Scienge82(2), 1-10. https://doi.org/10.7553/82-2-1619

Chavuta, A., Itimu-Phiri, A. N., Chiwaya, S., SikeN., & Alindiamao, G.
(2008).Montfort Special Needs Education College and Ledr@ineshire
Disability International Inclusive Education Profe&hire Highland
Education Division- MalawiBaseline Study Repoi€hiradzulu, Malawi.

Chilemba, E. M. (2013). The right to primary edumaif children with
disabilities in Malawi: A diagnosis of the concegitapproach and
implementationAfrican Disability Rights Year Book, 1-24. Retrieved
from http://www.adry.up.ac.za/

Chimwaza, E. S. (2015Challenges in Implementation of Inclusive Education
in Malawi: A Case Study of Montfort Special Needadation College
and Selected Primary Schools in Blantyidégakonhjemmet University
College, Oslo, Norway. Retrieved from
https://brage.bibsys.no/xmlui/bitstream/handle/1¥2385760/Masteropp
gave2015ChimwazaEmmanuelBlessings.pdf?sequence=1

13



College of Medicine. (2010). College of Medicinegstgic Plan: Towards
2020.Strategic PlanBlantyre, Malawi: College of Medicine.

EIFL. (2016).Knowledge without boundarieRetrieved from
http://www.eifl.net/sites/default/files/eifl_ar_281hr.pdf

EIFL. (2017). EIFL calls on Malawi: Embrace spoftMarrakesh. Retrieved
August 4, 2017, from http://www.eifl.net/news/eifills-malawi-embrace-
spirit-marrakesh

EIFL, AfLIA, & IFLA. (2017). Malawi: embrace the spirit of the Marrakesh
Treaty — no commercial availability test. Electomformation for
Libraries (EIFL). Retrieved from
http://eifl.net/system/files/resources/201708/malamarrakesh_statement.
pdf

Electronic Information for Libraries (EIFL). (201AVhat can libraries in
Malawi do under the Copyright Act (2016 )?: Comnaentand factual
guide.

Emong, P., & Eron, L. (2016). Disability inclusianhigher education in
Uganda Status and strategie&frican Journal of Disability5(1), 1-11.
https://doi.org/10.4102/ajod.v5i1.193

Eneya, D. D. (2008). A long walk to automation: Expnces and challenges of
th University of Malawi Libraries. In B. Dione & RBavard (Eds.),
Managing technologies in developing countries: Opeurce vs
commercial optiongpp. 73—84). The Hague, Netherlands: International
Federation of Library Associations and Institutions

Foundation of Tertiary Institutions of the Northévietropolis. (2011).
Disability in Higher EducationPretoria.
https://doi.org/10.1787/9789264105072-en

Government of Malawi. (1971). Handicapped Persocts 2omba, Malawi:
Government Print. Retrieved from https//dredf-argél-advocacy

Government of Malawi. (1998Yision 20-20: The national long-term
development perspectivialongwe, Malawi. Retrieved from
http:/iwww.africanchildinfo.net/clr/policy per
country/malawi/malawi_vision2020_en.pdf

Government of Malawi. (2008). National Educatiorct®e Plan: 2008-2017.
Lilongwe, Malawi: Ministry of Education, Sciencedaiiechnology.
Retrieved from http://www.sdnp.org.mw/Education2FifalNesp.pdf

Government of Malawi. Disability Act (2012). Lilong, Malawi: Malawi
Parliament.

14



Hanley, D. (2014)Conceptualising disability in the workplaceontextualising
the responses of managers and emplaydewersity of Central
Lancashire. Retrieved from http://clok.uclan.aclik/16/2/Hanley David
Final e-Thesis %28Master Copy%29.pdf

Hernon, P. (2006). Context. In P. Hernon & P. Cdl{ds.),Improving library
services for students with disabilitigsp. 15-29). Westport, CT: Libraries
Unlimited.

Hernon, P., & Calvert, P. (2006). Students withaHilties in higher education.
In P. Hernon & P. Calvert (Edslnproving the quality of library services
for students with disabilitiegpp. 1-14). London: Libraries Unlimited.

Irvall, B., & Nielsen, G. S. (2005). Access to hbies for persons with
disabilities - ChecklistFLA Professional Report$89), 1-17.

Kamchedzera, E. T. (2017). An Investigation Whetred How Christian
Organizations Respond to the Practical Needs afeBiis with
Disabilities: A Case of One College in Zomba An Investigatiohether
and How Christian Organizations A Case of One @elle Zomba.
Journal of Disability & Religion20(1-2), 3—-17.
https://doi.org/10.1080/23312521.2016.1164651

Kenyon, J. (2009)Access and Availability of Scholarly InformationNialawi,
1964-2007 Indiana University. Retrieved from
https://scholarworks.iu.edu/dspace/bitstream/hd2ag2/6718/Kenyon_
MAThesis.pdf?sequence=1

Lang, R. (2008)Disability Policy Audit in Namibia, Swaziland, Mataand
Mozambique: Final Repartondon.

Lewis, H. (2013). Introductory note to Marrakesledty to facilitate access to
published works for persons who are blind , visuspaired , or
otherwise print disabledinternational Legal Materials52(6), 1309-1320.
Retrieved from
http://www.jstor.org/stable/10.5305/intelegamate652309

Lilongwe University of Agriculture and Natural Resoes. (2012). Lilongwe
University of Agriculture and Natural Resourcesagtgic Plan: 2012-
2017. Lilongwe, Malawi: Lilongwe University of Agrilture and Natural
Resources. https://doi.org/10.1002/ejoc.201200111

Majinge, R. M., & Stilwell, C. (2014). ICT use information delivery to
people with visual impairment and on wheelchair§azania academic
libraries.African Journal of Library, Archives and InformatiGcience
24(2), 151-159. Retrieved from
https://www.ajol.info/index.php/ajlais/article/viéh85069

15



Malawi Government. (2007). National Policy on Spébdleeds Education.
Lilongwe, Malawi: Ministry of Education and Vocatial Training.

Mambo, M. M., Meky, M. S., Tanaka, N., & Salmi,(4016).Improving Higher
Education in Malawi for Competitiveness in the GlbEconomy
Washington DC: World Bank. https://doi.org/10.135@8-1-4648-0798-5

Mapulanga, P. (2012). Adequacy or inadequacy ogetsifor University of
Malawi Libraries (UML).The Bottom Ling25(3), 115-122.
https://doi.org/10.1108/08880451211276575

Matshedisho, K. R. (2007). Access to higher edoodbr disabled students in
South Africa: a contradictory conjuncture of berlemege , rights and the
social model of disabilityDisability & Society 22(7), 685—699.
https://doi.org/10.1080/09687590701659535

Mostert, B. J. (2001). African public library systs: A literature survey.
Retrieved August 16, 2017, from http://www.librgeternal.info/wp-
content/uploads/2014/06/Vol11_11_mostert.pdf

Munthali, A., Tsoka, M., Milner, J., & Mvula, P.@23).From exclusion to
inclusion, Promoting the rights of children wittsdbilities in Malawi
Lilongwe, Malawi. Retrieved from
https://www.unicef.org/malawi/MLW _resources_cwdrefdl.pdf

Mutanga, O. (2017). Students with disabilities’ esience in South African
higher education — a synthesis of literat@euth African Journal of
Higher Education31(1), 135-154. https://doi.org/10.20853/31-1-1596

Mutanga, O., & Walker, M. (2017). Exploration oketacademic lives of
students with disabilities at South African univees: Lecturers’
perspectivesifrican Journal of Disability6, 1-9.
https://doi.org/10.4102/ajod.v6i0.316

National Council for Higher Education. (2015). Mimam Standards for Higher
Education Institutions in Malawi. Lilongwe, MalaviRetrieved from
www.nche.ac.mw

National Statistical Office. (2010.opulation and Housing Census 2008
Zomba, Malawi, Malawi.

Norwegian Federation of Organisations of Disabled#e. (2004)Living
conditions among people with activity limitations\lalawi: A national
representative studyM. E. Loeb & A. H. Eide, Eds.). Oslo, Norway:
SINTEF. Retrieved from
https://www.sintef.no/publikasjoner/publikasjon/ddaad/?publd=SINTE
F+A2477

16



Ocholla, D. N. (2006). Information accessibility the marginalized
communities in South Africa and the role of libesi InNIFLA/FAIFE
Theme Report 2001: Libraries and the fight agatist/AIDS, Poverty
and Corruption, Seoul, Korea 22 Aug(gp. 15-27). Seoul, Korea.
Retrieved from http://www.lis.uzulu.ac.za/2006/Oltad-aife ifla 2006
October 2006 6th.pdf

Oliver, M. (1990).The politics of disablemeritondon: Macmillan.

Phukubije, J., & Ngoepe, M. (2016). Convenienceauubssibility of library
services to students with disabilities at the Ursitg of Limpopo in South
Africa. Journal of Librarianship and Information Sciendé(2), 180-190.
https://doi.org/10.1177/0961000616654959

Pudaruth, S., Gunputh, R. P., & Singh, U. G. (20Edygotten , excluded or
included? Students with disabilities: A case statthe University of
Mauritius. African Journal of Disability6, 1-12. Retrieved from
https://ajod.org/index.php/ajod/article/view/359

Research for Inclusive Education in Internationab@eration. (2014).
Document analysis: Malawi

Rugara, T., Ndinde, S., & Kadodo, W. (2016). Thyghtito information: library
services and disability at tertiary and universltyaries in Masvingo
Urban in Zimbabwelnternational Journal of Learning, Teaching and
Educational Resear¢cii5(3), 191-203. Retrieved from
http://www.ijlter.org/index.php/ijlter/article/dowoad/558/281

Schulze, M. (2009)A handbook on the human rights of persons with
disabilities: Understanding The UN Convention oa Rights of Persons
with Disabilities (Handicap International, Ed.). Vienna: Handcap
International.

Seyama, L. G. (2014)nformation seeking behaviour of students withalisu
impairments: A case study of University of KwazZudual,
Pietermaritzburg

Strnadova, |., Hajkova, V., & Kdtonova, L. (2015). Voices of university
students with disabilitiesinclusive education on the tertiary level — a
reality or a distant dreafinternational Journal of Inclusive Educatipn
19(10), 1080-1095. https://doi.org/10.1080/13603106521037868

The Polytechnic. (2016). The Polytechnic Strat&®jan: 2016-2022. Blantyre,
Malawi: The Polytechnic Printing Press. Retrievemirf www.poly.ac.mw

Thorpe, A., Lukes, R., Bever, D., & He, Y. (2018he Impact of the Academic
Library on Student Success: Connecting the Ddt#raries and the
Academy16(2), 373-392. Retrieved from
https://muse.jhu.edu/article/613847/summary

17



Todaro, J. A. (2005). Library services for peoplthvdisabilities in Argentina.
New Library World 1065/6), 253—-268.
https://doi.org/10.1108/03074800510595869

UNESCO. (1994)The Salamanca Statement and framework for action on
special needs educatioRolicy. Paris. https://doi.org/E D -94/WS/ 1 8

United Nations. (1948). Universal Declaration ofrian Rights. New York:
United Nations. Retrieved from
http://www.ohchr.org/EN/UDHR/Documents/UDHR_Trariglas/eng.pdf

United Nations. (2006). Convention on the Right®efsons with Disabilities
(UNCRPD). New York: United Nations. Retrieved from
http://www.un.org/disabilities/

United Nations Educational Scientific and Cultu@abanisation (UNESCO).
(1988).Malawi: Higher education problems, needs and ptied Paris.

United Nations Educational Scientific and Cultu@afanisation (UNESCO).
(1999).Provision for students with disabilities in higheatucation: A
survey Paris: UNESCO.

Wazakili, M., Chataika, T., Mji, G., Dube, K., & Maachlan, M. (2011). The
social inclusion of people with disabilities in oty reduction policies
and instruments: Initial impressions from Malawdasganda. In A. Eide
& B. Ingstad (Eds.)Disability and poverty: A global challendgpp. 15—
29). Bristol, UK: The Policy Press.

World Bank. (2010)The Education System in Malag\World Bank Working
Paper No. 182). Washington DC.

18



